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ABSTRACT 
When new Chinese immigrants first arrive in the United States, they face challenges 
related to both language barriers and acculturative stress. Language barriers and acculturative 
stress mutually reinforce each other. Furthermore, they significantly inconvenience new Chinese 
immigrants in terms of living, working and studying. Incorporating cultural information into 
English as a second language (ESL) teaching is thus important from a sociocultural and 
intercultural perspective. Therefore, the underlying purposes of this project is to enhance English 
communicative competence and American cultural adaptation among new Chinese immigrants 
by immersing them in authentic, situational, and practical communication in the United States. 
The project takes the form of additional teaching material filled with opportunities for practicing 
language skills and learning American cultural information. All the materials in this handbook 
have been designed around the needs of new Chinese immigrants. The practical language-skill 
exercises will help new Chinese immigrants to improve their language skills, including listening, 
speaking, reading, and writing. The materials in this handbook will significantly help new 
Chinese immigrants to adapt to American culture since they involve specific tasks related to 
relevant topics, such as visiting restaurants, doctors’ offices, and stores. The hope is that this 
project will equip teachers with more practical teaching materials for helping Chinese ESL 
students with their communicative competence and intercultural intelligence. When teaching 
with this handbook, teachers are recommended to play videos several times, make good use of 
the reflection writing, apply a variety of teaching techniques, and provide encouragement to 
students: encourage them to speak English with no fear, to learn English from mistakes they have 
made, to explore their new environment with confidence. 
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CHAPTER I 
INTRODUCTION 
Statement of the Problem 
“Well begun is half done” is a well-known saying. However, for many newcomers who 
have just arrived in the United States from other countries, realizing “well begun” is not so 
simple. According to U.S. census data, in 2010, foreign-born individuals—including naturalized 
citizens, lawful permanent residents, temporary immigrants (e.g., international students), 
humanitarian migrants (e.g., refugees), and undocumented migrants were 13% of the U.S. 
population. The size of this foreign-born population varies from state to state. For example, this 
category comprises 27% of the total population in California. In 2016, 1 in 10 members of the 
foreign-born population did not speak English at all, and 80% of foreign-born individuals were 
between 18 and 64 years old (U.S. Census Bureau, 2016). Hooper and Batalova (2015) have 
stated that individuals with limited English proficiency (LEP) tend to be Asian and Latino. They 
have revealed that 62% of Chinese immigrants aged 5 years and over labeled themselves as 
having LEP in 2013 (Hooper &  Batalova, 2015).  
Many new Chinese immigrants spend years learning English. However, they often learn 
English with methods that are teacher centered and test driven. According to Liu (2015), many 
English learners in China prefer traditional classroom work and hold negative perceptions of 
communicative-type activities like role-play and language games. He (2015) explained that the 
underlying reason is that learners emphasize obtaining the grammatical knowledge needed to 
pass all kinds of standardized, grammar-based examinations at the expense of focusing on 
communicative competence in real-life situations. As a result, many Chinese English learners do 
not develop a high enough level of communicative competence to use their second language 
efficiently.  
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In addition, the United States hosts the largest number of international students of any 
country in the world. Zong and Batalova (2016), in an article published by the Migration Policy 
Institute, stated that nearly 1 million international students enrolled in schools around the country 
in 2014 and 2015. Thirty-one percent of them were from China. Chinese international students 
comprised the largest proportion of the international student population in the United States 
(Zong & Batalova, 2016). While the number of international students studying in the country has 
increased, less than half of these students complete their bachelor’s degree within four years. 
According to the U.S. Department of Education (2016), in 2009, 49.1% of international students 
graduated within four years of being admitted to a four-year institution. There are several factors 
that could contribute to the low graduation rate among international students, and specifically 
Chinese international students. These variables include the language barrier, cultural shock, and 
cultural distance (Ching, Renes, McMurrow, Simpson, & Strange, 2017). These factors can limit 
Chinese international students’ ability to acculturate in the United States.  
Thus, numerous complex issues influence English language acquisition among Chinese 
students who learn English as a second language (ESL). The primary problems that this field 
project addresses are the following: (1) poor communicative competence and (2) challenges in 
adapting to American culture. The existence of these problems suggests that teachers need more 
suitable materials to prepare Chinese ESL learners to improve their communicative competence 
and adapt to the new cultural environment in the United States. 
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Purpose of the Project 
The purpose of this project is directly tied to the two issues identified above, namely, 
poor communicative competence and challenges related to adapting to American culture. The 
first purpose of this project is to improve ESL learners’ English proficiency to facilitate 
communication. The focus is on very recent arrivals to the United States. The project’s target 
population is ESL instructors who teach Chinese newcomers, including new immigrants and 
Chinese international students, with intermediate-level (or higher) English skills; these teachers 
help their students to adapt to the new environment in the United States within a short time 
period. This project provides rich lexical, syntactic, and pragmatic linguistic information, and it 
helps ESL teachers to develop classes to improve learners’ second language acquisition.  
This project’s goal is thus to enhance targeted ESL learners’ communicative 
competence. Most Chinese English learners, even students majoring English, are not confident 
communicating with native English speakers (Wolff & Qiang, 2009). It also helps learners 
practice their English speaking and listening skills through daily activities. This project provides 
sufficient information and immerses learners into authentic situations in the United States, which 
prepares them to live in the U.S. Such exercises permit Chinese ESL learners to grow 
accustomed to communication with native speakers and to build their confidence in terms of 
their life, work, and study. 
The second objective of this project is aligned with the second problem identified above: 
challenges in adapting to American culture. This project develops Chinese ESL learner’s cultural 
intelligence. Language and cultural exchange are inseparable (Lockley & Yoshida, 2016). 
Chinese newcomers not only confront communicative barriers, but also experience cross-cultural 
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misunderstandings in a culturally alien environment. This project offers adequate information 
based on American culture for targeted English learners who are immersing themselves in 
American culture. Being aware of how to respond and why to do so in alien contextual situations 
makes targeted English learners more capable of reducing their communicative anxiety and 
improving their English proficiency. 
Theoretical Framework 
The theoretical frameworks that support this project are communicative language 
teaching, task-based language teaching, and sociocultural theory. For a long time, researchers 
investigating language instruction paid significant attention to language learners’ linguistic 
competence (Larsen-Freeman & Anderson, 2011). In the early 1970s, communicative 
competence was developed around the idea that the purpose of language learning is 
communication (Hymes, 1972).  In Europe, the language-for-specific-purposes movement was 
likewise launched during the 1970s because of the rapid increase in immigrants and guest 
workers and their need for social functional language. At the same time, in the United States, 
building on the idea of communicative competence Savignon (1991) defined communicative 
language teaching as a learner-centered methodology that helps students to improve their 
language ability to interact with other speakers. There are multiple activities that teachers can use 
in language classrooms, such as games, role plays, and activities making use of pairs and other 
small groups (Savignon, 1991).      
In 1976, Wilkins (1978) distinguished two types of syllabi: synthetic syllabi and analytic 
syllabi. Analytic syllabi are based on the reasons that people learn languages, while synthetic 
syllabi focus on linguistic language elements (Larsen-Freeman & Anderson, 2011). Second 
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language acquisition seems to support the use of analytic syllabi because it tends to be 
communicative rather than on linguistic elements in language teaching. Task-based language 
teaching is associated with analytic syllabi and is also designed to build learners’ communicative 
competence. Ellis (2009) defined task-based language teaching as an instructional method 
composed of tasks. She stated criteria for defining these “tasks” and differentiated between task-
based language teaching and task-supported teaching (Ellis, 2009). 
If the first and the second theories view English teaching in a micro way, the 
Sociocultural theory supports my project in a macro way. It’s well known that language is not a 
simple lexical combination. Communication is a cognitive process involving individuals from 
different cultural contexts (Brown, 2006). Thus, according to Brown (2006), second language 
acquisition is also considered to encompass second culture acquisition. As language and culture 
are inseparable, Lewis (2003) has described the sociocultural theory “as a view of human action 
as mediated by language and other symbol systems within particular cultural contexts” (p.1979). 
Researchers have focused on English learners from different cultural contexts. For example, 
Lockley and Yoshida (2014) designed a cross-cultural language learning program in Japan and 
discovered that those language learners who exposed themselves to another foreign culture 
exhibited greater motivation to learn the related language. 
Significance of the Project 
The number of new immigrants and international students from China is increasing 
rapidly in the United States. There are various differences among these Chinese newcomers’ 
English levels. These individuals also must experience a transition from learning English as a 
foreign language in China to ESL in the United States (Wolff & Qiang, 2009). Nevertheless, in 
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both China and the United States, available English learning materials aimed at helping students 
to grow accustomed to their new environment in the United States are inadequate (Zong & 
Batalova, 2016). This project fills that gap.  
Teachers who teach English as a second language can use this handbook as a tool to 
remove language barriers and improve communication competence for Chinese newcomers. 
Building Chinese learners’ communicative competence results in a smoother experience when 
they are newly arrived in the United States.  
Communication between a Chinese individual and an American individual is not simply 
based on words. Rather, it is a process in which two people from two different cultural 
backgrounds try to understand each other—in other words, it is cross-cultural communication. 
Culture is the norm that explains people’s communicative behavior (Baker, 2015). This project is 
a bridge for Chinese ESL learners to understand American culture, and it helps to support second 
culture acquisition, which reduces cultural shock and cultural anxiety for Chinese newcomers. 
By focusing on communicative language teaching (CLT), this project assists ESL teachers in 
motivating Chinese newcomers to learn English and in increasing their confidence to 
communicate in English in the United States (Belchamber, 2007). 
Limitations of the Project 
Although incorporating culture has many advantages teaching English in ESL 
classrooms, there are several limitations to this project. Firstly, not every student is open to new 
culture in language learning. For those students who are hesitant or even resistant in accepting 
new cultural information, teachers must show more understanding towards them and cultivate 
more connections between students’ original culture and the new culture to guide them towards a 
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smoother acculturation experience. Secondly, the types of exercises could have been broadened 
in this project. The types of exercises in this project are mainly language learning exercises such 
as: True or False, Multiple choice and Fill in the blank. Nevertheless, there are a variety of 
exercises that could accurately teach American ways of communication such as brainstorming, 
crossword activity and odd-one-out, these exercises could have been included into this 
handbook. Thirdly, more themes could have been covered in this project. This project only 
covers three common themes that are important daily-life activities: eating at a restaurant, 
visiting a doctor’s office and shopping at stores. This handbook could have been expanded to 
cover more themes in American culture, for example, American festivals, how to travel in the 
United States and so on. However, in spite of these potential limitations, the majority of this 
handbook provides rich language and cultural oriented materials for teachers in ESL education.   
Definition of Terms 
Cultural Intelligence: It is a taught cognitive understanding for individuals to view others’ 
cultural behavioral norms as situational and contextual rather than monolithic and universal. 
(Lockley & Yoshida, 2016) 
ESL: It is an acronym of English as a second language, which is a generic term for English 
learned as a foreign language by learners who are living within the English-speaking countries. 
(Brown, 2006) 
Acculturation: Refers to the length of the process in which a person becomes familiar  
with the various cultural manifestations of a society other than their own  
(“Acculturation”, n.d.)   
Culture shock: Defined by the Merriam-Webster online dictionary as a disorienting state  
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of uncertainty experienced by individuals who are placed in a location that is “very  
different” from their usual experience (“Culture shock”, n.d.)   
EFL: It is an initialism of English as a foreign language, which a generic term for English 
learned as a foreign language by learners who are living within the non-English speaking 
countries. (Brown, 2006)  
L2: It refers to the target language that a second language learner is learning. (Harmer, 2007) 
CLT: It is an acronym of communicative language teaching, which is a learner-centered 
methodology that helps students to improve their language ability to interact with other speakers. 
(Savignon, 1991) 
Intercultural Communicative Competence: It is the ability to ensure a shared understanding 
by people of different social identities, and the ability to interact with people from different 
social identities. (Byram, 2002)  
The i+1 principle: It surmises that learners acquire language by understanding language 
structure that is a little above their current level of competence. (Krashen, 1982) 
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CHAPTER II 
REVIEW OF THE LITERATURE 
Introduction 
As globalization continues, the world is becoming akin to a village. Intercultural 
communication appears more and more frequently in our daily lives. One example is when 
people migrate to a country separated from their native culture by a tremendous social and 
physical distance. For instance, when Chinese immigrants relocate to the United States, they 
must go through the process of acculturation in a new cultural context. Thus, in ESL classes, it is 
highly important to develop intercultural communicative competence and to employ materials 
and tools that help immigrants understand their target culture. However, due to the deep 
influence of Confucianism and the current ESL teaching standards in China (Gu, 2013), Chinese 
ESL learners have low levels of intercultural communicative competence. 
The analysis of the literature revealed such themes and guided my field project. This 
literature review discusses four concepts that I employed to incorporate culture into my field 
project: (1) the stages of acculturation, (2) communicative competence in language learning, (3) 
sociocultural influences on the English learning of Chinese immigrants in the United States, and 
(4) the benefits of incorporating culture into ESL teaching.
Stages of Acculturation
Since 1980, millions of Chinese immigrants have moved to the United States. According 
to Zong and Batalova (2017), in 2016, the country’s population of Chinese immigrants was 
approximately 2.3 million strong. This figure represents a six-fold increase over almost four 
decades. Like all immigrants, these new arrivals experience different stages of acculturation. 
10 
Brown (2006) considered acculturation a process of cultural learning and acquisition. There are 
four stages comprising culture acculturation: 
Stage 1: During this phase, people feel excitement over the new surroundings. 
Stage 2: Culture shock. Individuals start to see more and more intrusions of cultural 
differences into their own images of self and security. 
Stage 3: Culture stress. Some problems of acculturation are solved, while other issues 
continue for a time. Individuals begin to accept the differences in thinking and feeling that 
surround them. A feeling of not having a fixed home or of anomie might emerge as the first 
symptom of this stage.  
Stage 4: Near or full recovery. Individuals accept the new culture and develop their new 
identities through either assimilation or adaptation.  
Brown (2006) has provided a useful framework for understanding the process of acculturation. 
There are other factors that need to be considered in addition to Brown’s framework, for example, 
language barriers.  
Chinese immigrants both possess strengths and face challenges as they adapt to living in 
the United States. In 2004, Xie, Xia, and Zhou conducted a qualitative study to determine their 
perceptions of family strengths and acculturative stress. The researchers conducted 40 semi-
structured interviews with Chinese immigrants in Lincoln and Omaha, Nebraska, and Naperville, 
Illinois; 15 participants were male, and 25 were female. The participants were between 35 and 55 
years old, and the majority of them had obtained a minimum of a bachelor’s degree in China. In 
addition, most were professionals and had at least one child.  
The participants identified five major family strengths: (1) family support, (2) community 
support, (3) open communication among family members, (4) spiritual well-being, and (5) 
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adapting to American culture and preserving Chinese culture. They also cited sources of 
acculturative stress: (1) loneliness, (2) a loss of social status and identity, and (3) language 
barriers. Language barriers were identified as the main cause of acculturative stress. One 
participant stated, “Language was the main issue when I first came, I still have that concern. 
Sometimes when my son talks to me very rapidly, I can’t understand him well” (Xie, Xia, & 
Zhou, 2004, p. 214). 
Lieber, Chin, Nihira, and Mink (2001) had previously conducted a mixed-methods study 
to determine whether ethnic identity and general acculturation impacted perceptions of quality 
life for Chinese immigrants. The researchers hypothesized that immigrants who embraced a 
bicultural identity, maintaining their sense of identifying as Chinese while adapting to American 
culture, would have a higher perceived quality of life than those who assimilated, separated the 
new culture from their original culture, or felt marginalized. Their analysis included 83 Chinese 
immigrants (45 females and 38 males) with a mean age of 45 years. On average, these Chinese 
immigrants had been in the United States for 14 years, were middle class, and came from 
mainland China. The researchers collected data using semi-structured interviews and 
questionnaire instruments (Suinn-Lew Asian Self-Identity Acculturation Scale/SL-ASIA, quality 
of life, ecocultural family interview, and the home quality rating scale).  
Lieber et al. (2001) discovered that Chinese immigrants who maintained their Chinese 
cultural identity and also developed a new identity were more satisfied with their life quality. 
This contentment resulted from their successful acculturation process. In addition, they 
suggested that the related “helping professions” (Lieber, Chin, Nihira, & Mink, 2001, p. 259), 
including ESL teachers, should be aware of these immigrants’ acculturation issues and support 
them in developing biculturalism in L2 learning. 
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Later, in 2009, Jiang, Green, Henley, and Masten (2009) came to similar conclusions, 
finding that successful L2 learning entails social and affective involvement with the target 
culture. They also discovered that exposing learners to the American culture (e.g., American 
history, customs, and lifestyle) enhanced L2 learning.  
Communicative Competence in Language Learning
From Linguistic Proficiency to Intercultural Communicative Competence
Language is an indispensable part of culture. Moreover, it is not only an important tool 
for communication, but also a permanent research topic for scholars. In the mid-1960s, based on 
his generative theory of language, Chomsky (2014) revealed that language is “rule-governed” by 
what he called universal grammar. Chomsky (2014) also pointed out that language can be 
acquired through developing language competence. 
However, Hymes (1972) indicated that linguistic competence is too limited because it 
primarily focuses on an ideal speaker-listener in a completely homogeneous speech community. 
Later, Hymes developed the concept of communicative competence, which refers to the ability to 
convey and interpret messages and to negotiate meanings interpersonally within specific contexts. 
In the 1970s, research on communicative competence distinguished language forms and language 
knowledge that improve communication quality. James Cummins (Brown, 2006) separated 
communicative competence into cognitive/academic language proficiency and basic interpersonal 
communicative skills. The difference between them is that the latter takes the context into 
consideration. 
In 1980s, Michael Canale and Merrill Swain (Brown, 2006) divided communicative 
competence into four different subcategories: grammatical competence, discourse competence, 
sociolinguistic competence, and strategic competence. Grammatical competence is the lexical, 
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syntactic, semantic, phonological, and morphological knowledge that one applies within 
sentences. Discourse competence is the ability to connect sentences in a cohesive and meaningful 
order. Sociolinguistic competence is knowledge for understanding different sociocultural rules of 
language and discourse. Strategic competence is a communication tool that relies on both verbal 
and non-verbal strategies to sustain communication. 
Later, Ek and Trim (1998) worked on the same topic in Europe. They presented six 
dimensions of communicative competence. Adding to Canale and Swain’s four-dimensional 
model, they introduced two more key components: sociocultural competence and social 
competence. Every language is situated in a sociocultural context (Chaouche, 2016). Ek and 
Trim (1998) theorized that L2 learners are expected to be familiar with their target language and 
to possess both sociocultural knowledge and language knowledge. Social competence, according 
to them, involves an individual’s motivations, attitudes, self-confidence, empathy, and ability to 
handle social situations. Ek and Trim’s communicative ability model focuses on helping 
individuals to adjust to social development during language learning. 
Based on Ek and Trim’s model, Byram (1997) integrated culture into language education 
and defined the term intercultural communicative competence. According to Byram (2002), 
intercultural communicative competence is the “ability to ensure a shared understanding by 
people of different social identities, and the ability to interact with people as complex human 
beings with multiple identities and their own individuality” (p.5). He indicated that a competent 
intercultural interlocutor needs the following five elements (Byram, 1997): attitudes, knowledge, 
skills of interpreting and relating, skills of discovery and interaction, and critical cultural 
awareness. The contents of these five elements are listed as follow:   
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 Attitudes: Being curious, open, and ready to suspend disbelief about other cultures and beliefs 
about one’s own culture; being willing to eschew self-righteous attitudes; and decentering from 
one’s own culture (Byram, 1997; Kramsch, 1993). 
 Knowledge: Abstract knowledge of social groups, products, and practices from one’s own 
and one’s new country and concrete knowledge and understanding of how these processes of 
interaction work at the individual and societal levels. 
 Skills of interpreting and relating: The ability to interpret a document or an event from 
another culture and the ability to explain the relations among documents from one’s own culture. 
 Skills of discovery and interaction: The capability to acquire “instrumental” or “interpretative” 
knowledge from a different culture and to use knowledge and skills in real-time social 
interactions. 
 Critical cultural awareness: The ability to evaluate culture one’s own culture and other 
cultures, including in terms of explicit criteria, practices, and products.  
Byam’s concept of intercultural communicative competence demands that ESL learners 
be aware of the influence of their L1 culture and critically adapt to the culture of their target 
language during EFL learning (Chaouche, 2016). Since the clarification of intercultural 
communicative competence by Byam, scholars have begun to focus on the intercultural 
communicative competence of language learners. However, a significant body of research has 
revealed that Chinese EFL learners have low intercultural communicative competence, even 
when they have spent years learning English (Hao & Zhang, 2009; Wolff & Qiang, 2009; Zhou 
& Griffiths, 2011). This finding brings the following question to the forefront of Chinese EFL 
education: What factors cause the low communicative competence of Chinese English learners? 
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Educational Factors in China with an Effect on the Communicative Competence of Chinese 
English Learners
In China, learning English is a growing trend. In 2006, more than 390 million Chinese 
foreign-language learners in China were learning English outside of schools (Wei & Su, 2012). 
Before China’s admittance to the World Trade Organization (WTO) and the 2008 Beijing 
Olympics, China’s Ministry of Education encouraged all young people in China to learn English 
(Baker, 2015). Considered from an economic perspective, the EFL/ESL industry in China brings 
in vast profits every year. However, English teaching is facing several challenges because of the 
current education system of China in this section and the deep influence of traditional Chinese 
culture-Confucianism which will be demonstrated in next section,  
An article in China Daily listed key moments in English education in China from the past 
four decades (China Daily, 2016). It is interesting to note that the first crucial event took place in 
1978 when English became one of the subjects tested in the Chinese National College Entrance 
Exam (NCEE; Chinese: gaokao); in fact, four of the five events cited by the article are related to 
tests or examinations. On the one hand, English holds a position just as important as that of math 
and Chinese in Chinese compulsory education since these are the three compulsory NCEE 
subjects. Chinese students spend years learning English. However, even for those who score 
highly on the NCEE, few can use English properly in real life (Peng, Tan, & Xie, 2014). On the 
other hand, an article in China Talk pointed out that while more than 67% of students at the more 
than 50,000 private English schools in China sought to increase their examination scores, in the 
United Kingdom, 72% of students at such institutes aimed to improve their communicative 
competence (China Talk, 2016). Chinese English learners’ “test-driven” motivation may be 
encouraged by the current education system or stimulated by the continuing influence of the 
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tradition of Imperial Civil Examinations in ancient China. Reforms of English education in 
China should thus center on enhancing communicative competence (Peng et al., 2014).  
Chinese English learners’ poor performance at communication is also related to their 
class setting and their teachers’ methodologies. In Chinese schools, many ESL teachers are not 
equipped with efficient English teaching methodologies. Many of them may know the difference 
between language acquisition and language learning. Language acquisition acquires 
subconscious linguistic competence, on the contrast, language learning is knowing about the 
“formal knowledge of a language” (Krashen & Terrell, 1983, p. 27). In addition, ESL teachers in 
China typically instruct large classes with 50 or more students, and it is challenging for them to 
arrange communicative activities for so many students.    
Thus, vocabulary recitation and grammatical structure memorization take up large 
portions of the time spent in English class. Due to the influence Confucianism on Chinese culture 
for thousands of years, Chinese students generally have great respect for their teachers. One key 
reason that students avoid asking questions in class is that they do not want to offend their 
instructors. Wolff and Qiang compared this kind of English class as “parrot training” (Wolff & 
Qiang, 2009). More effort should be made to help English educators in China understand modern 
L2 acquisition theory and to provide in-class opportunities to improve L2 learners’ 
communicative competence.  
Last but not the least, the EFL learning environment in China lacks an English immersion 
context supporting the development of communicative competence. Kachru (Kachru, 1992; 
Baker, 2015) split English-speaking countries into three categories: The inner circle includes 
countries that use English as their primary language, such as the United Kingdom, United States, 
Australia, and New Zealand. The middle circle represents countries that have adopted English as 
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their official L2, especially in post-colonial settings. These countries hence breed new varieties 
and dialects of English, such as Indian, Singaporean, and Nigerian English, which are called 
“World English.” An expanding circle indicates countries that consider English as a “contact 
language” or English as lingua franca (ELF) in intercultural communication (Jenkins, 2016), and 
China falls into this final circle. 
Sociocultural Influences on the English Learning of Chinese Immigrants 
in the United States 
When it comes to intercultural communication, people frequently blame cultural 
differences for communicative incompetence. Since the focus of this project is to support 
Chinese immigrants in the American context, culture is an unavoidable topic. Consequently, this 
paper must consider certain questions, such as what constitutes culture and how it influences 
individual identities, such as those of Chinese immigrants. In particular, the influence of culture 
on the English learning process of Chinese immigrants demands attention.  
Characteristics of Collectivistic and Individualistic Cultures
For decades, scholars have tried to define culture from different perspectives. For 
example, the American Sociological Association (n.d.) has defined culture as “the languages, 
customs, beliefs, rules, arts, knowledge, and collective identities, and memories developed by 
members of all social groups that make their social environments meaningful.” In addition, 
cultural relativism is the idea that one culture cannot be judged based on other cultures (Howson, 
2015), while the structuralism perspective defines culture as a mental structure of the human 
mind and claims that all cultures share similar structures because of the similar way that all 
human minds work (Harris-Jones, 2016). These examples represent three of the many ways to 
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view culture. Culture is complex and dynamic, and it influences both individual and collective 
identities. 
Hostede (2011) has indicated that there are six dimensions of national cultures: power 
distance, uncertainty avoidance, individualism/collectivism, masculinity/femininity, long-
term/short-term orientation, and indulgence/restraint. For the purposes of this field project, I 
focus on individualism/ collectivism. Hostede (2011) listed ten differences between collectivist 
societies and individualist societies as followed: 
Individualism Collectivism 
Individuals are supposed to look after 
themselves and their immediate family only 
Everyone is born into extended families or 
tribes, and exchange their loyalty for protection 
“I”-awareness “We”-awareness
Emphasis on privacy Emphasis on belonging
Focus on individual expression Focus on maintaining harmony
Others are considered as individuals. Others are considered as in-group or out-group 
Democratic individualism Democratic centralism
People feel guilty when violating the norms People feel shameful when violating the norms
Indispensable use of “I” in language Avoid using “I” in language
Education aims at learning how to learn Education aims at learning how to do
Task is prior to relationship Relationship is prior to task
Table 1: Ten differences between collectivist societies and individualist societies (based on the 
work of Hostede, 2011) 
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On the one hand, in individualist cultures, people look after themselves and their 
immediate families. On the other hand, in collectivist cultures, people tend to concentrate on 
maintaining strong, cohesive ties with extended family. Additionally, education in individualistic 
cultures is about how to learn, while in collectivistic cultures, the emphasis is on how to do 
(Hofstede, 2011). Markus and Kitayama (1991) explored the divergent concepts of identity in 
Eastern and Western cultures. Western countries, such as the United States, tend to be more 
individualistic, and Eastern countries, including China, are typically more collectivistic (Markus 
& Kitayama, 1991). This framework informs a further discussion of difference between Chinese 
culture and American culture. 
Characteristics of Chinese Culture and American Culture
China is one of the oldest countries in the world. It was united in approximately 221 B.C. 
under Emperor Qin Shi Huang. Chinese culture has been influenced by Confucianism for 
thousands of years. Confucianism, which is explored in more detail below, emphasizes harmony 
between the individual and other people in society. Thus, one of the core values of Chinese 
culture is collectivism, which means prioritizing group benefits, rather than personal 
achievements, and keeping personal words and deeds in line with group expectation.  
In contrast, the United States is a relatively new country. On July 4, 1776, the United 
States was founded by the announcement of the Declaration of the Independence. The 
Declaration of Independence revealed that the 13 American colonies and their people longed for 
freedom and independence, which are values enshrined in the U.S. Constitution and held as vital 
in American society. Thus, the core value of American culture is individualism, which means 
prizing individual identity and rights over those of the group.  
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To understand the world-view of many Chinese people, one must first grasp the influence 
of Confucianism on Chinese culture. Confucianism not only has influenced Chinese people’s 
values and behavior, but it also impacted educational methodologies in ancient China (Gu, 2013). 
In ancient China, Confucius was a famous educator who had over 3,000 students. Some of his 
students became excellent politicians, military counselors, and educators in the different imperial 
kingdoms. The earliest schools were opened by Confucius and his students. Confucianism 
emphasizes respecting teachers. As the Chinese saying goes, students should honor a teacher of a 
single day as deeply as their father for their whole life. In ancient China, the Imperial Civil 
Examinations helped the government to select personnel to fill positions at a range of 
administrative levels, and an exceptional performance on these examinations was considered as 
the highest goal for all Confucians at that time. Confucianist teaching methodologies reflected 
scholasticism: Teachers focused on the content of knowledge, but they ignored the process of 
obtaining that knowledge. Thus, memorization and recitation were the basic learning methods in 
ancient China. The emphasis was on ethics and morality, rather than on practical life skills. 
There is another Chinese saying claims that “Scholars are not capable to do one thing out of 100 
things.” This expression served to mock ancient Chinese scholars without any practical skills. 
Although China has undergone several significant educational reforms over thousands of years, 
these traditional Chinese educational philosophies and teaching methods are still evident in 
China today (Gu, 2013). 
Benefits of Incorporating Culture into ESL Teaching
For decades, researchers examined how culture helps to improve ESL learners’ 
communicative competence. They found that by also educating students about the culture of the 
native language and the target language, teachers were able to enhance ESL learners’ English 
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proficiency in terms of linguistic skill level, motivation which increases learners’ curiosity 
towards English, and emotion which lowers their anxiety in English class (Markus & Kitayama, 
1991; Lockley & Yoshida, 2016). 
English originated from the Indo-European language family, while Chinese emerged 
from the Sino-Tibetan language family. Their lexical, syntactic, contextual, and grammatical 
dissimilarities are rooted in the distinctions between Chinese patterns of thought and Western 
ones (Wang & Chen, 2013). For example, Chinese people are accustomed to a roundabout mode 
of thought, but Western philosophy prefers a straightforward model. However, certain countries, 
such as China, are severely lacking in authentic English learning materials aimed at helping 
learners to understand the thinking modes and culture of native English speakers (Wolff & Qiang, 
2009). To help Chinese people adapt to a new way of speaking and a new cultural context as 
quickly as possible upon arrival in a Western country, embedding cultural information in English 
teaching materials is necessary (McKay, 2000). Shamail (2015) has even pointed out that 
“Teaching and imparting cultural knowledge proves to be of great significance to the learners’ 
linguistic expression as culture plays a vital role in fostering intercultural communicative 
competence.”  
Motivation also plays a significant role in L2 learning. More and more research is 
revealing that Chinese English learners’ poor communicative competence is closely related to 
their “test-driven” motivations. Li, Suleiman, and Sazalie (2015) studied the relationship 
between motivation and English learners’ pragmatic awareness in China, and pragmatic 
awareness is indicated to the conscious and explicit knowledge about pragmatic. They suggested 
that learners’ appreciation of English and western culture enhances their motivation to learn 
English (Li, Suleiman, & Sazalie, 2015). Focusing on a similar issue in Japan, Lockly and 
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Yoshida analyzed the link between culture and L2 learning. They found that including 
intercultural activities in English class “could potentially build situational motivation” and that 
long-term L2 learners would be motivated through building their expected new figure within L2 
culture (Lockley & Yoshida, 2016). Their study also proved that students were strongly driven 
by intercultural communication experiences in class. 
According to Krashen’s affective filter hypothesis, the most effective language 
acquisition happens when the “affective filter” is low (Krashen, 1982). Researchers have 
indicated that Chinese immigrants and international students face differing levels of stress and 
anxiety during the process of acculturating in the host country (Ching, Renes, McMurrow, 
Simpson, & Strange, 2017). In China, many people are curious about American culture and 
attracted by the image of the American dream. However, after they arrive in the United States, 
they may experience depression and disappointment when they discover the reality does not 
match their unrealistic expectations. Hence, culture shock is almost inevitable for most new 
immigrants and international students in the U.S. These new arrivals exhibit social uncertainty or 
dissatisfaction in the target language and target culture (Brown, 2006). Although the process can 
be a struggle, Heng (2016) has indicated that it is important to help students understand their new 
sociocultural context in the host country. In the long term, “grappling with a new sociocultural 
context” improves students’ self-confidence and lowers their anxiety related to intercultural 
communication (Heng, 2016).  
Summary
The literature review effectively supported my field project and the need to incorporate 
culture to help Chinese L2 learners gain intercultural communicative competence. It also 
promotes intercultural awareness in language teaching among English educators. This literature 
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review has examined four factors that informed how I incorporated culture into my field project: 
(1) stages of acculturation, (2) communicative competence in language learning, (3)
sociocultural influences on the English learning of Chinese immigrants in the United States, and 
(4) the benefits of incorporating culture into ESL teaching.
When Chinese immigrants enter a new social context such as that in the United States, 
they start to experience acculturation. This review began exploring the first theme by introducing 
the stages of acculturation. Three studies demonstrated the crucial relation between acculturation 
and L2 learning for Chinese immigrants. Acculturation can positively and effectively influence 
the L2 learning process. Familiarity with the cultural background of Chinese immigrants and 
their experiences is important for ESL teachers. 
With respect to the second theme, this paper has defined communicative competence and 
intercultural communicative competence. These definitions and the related models are necessary 
for analyzing the current EFL teaching situation in China. That section of the review also 
revealed the reasons that Chinese L2 learners have low levels of communicative competence. 
This information helped me to emphasize the particular areas where Chinese L2 learners often 
struggle when learning English. It guided me towards suitable approaches for developing my 
field project. 
The third theme explored the significance of culture in L2 learning. The United States 
and China have different cultures. Confucianism had a substantial impact in ancient China and 
influenced ancient Chinese teaching philosophies. This historical context sheds light on the 
needs of Chinese L2 learners and how L2 learning can improve their lives in the United States. 
In connection with the last theme, I reviewed research exploring the benefits of teaching 
culture in L2 learning. These advantages including helping students to improve their English 
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proficiency and intercultural communicative competence in the long term. What is more, this 
paper offers suggestions regarding how to incorporate culture in L2 learning. All these 
suggestions inspired me to demonstrate the activities I put forth in this field project. 
In summary, the literature review provides strong foundation to develop the project. In 
the next chapter, the brief description, the inspiration and the demonstration of the project will be 
explored explicitly.     
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CHAPTER III 
THE PROJECT AND ITS DEVELOPMENT 
Brief Description of the Project 
The purpose of this project is tied specifically to the two problems identified in Chapter I: 
1) poor communicative competence, and 2) challenges in adapting to American culture. My
target audiences are ESL teachers who are teaching intermediate-level English learners. This 
handbook is divided into three units. There are four sections in each unit: Let’s Watch, Let’s 
Read, Let’s Practice, and Further Exploration. Four or five class sessions are covered in one unit.  
Each unit includes language exercises and cultural information about the United States. The 
themes of these units are based on potential everyday scenarios: at a restaurant, at the doctor’s 
office, and at the store. These themes were specifically chosen because going out for a meal, 
visiting a doctor’s office, and shopping are common activities in the United States. Having a 
better understanding of how to communicate in these situations would, therefore, help to make 
the lives of new Chinese immigrants less stressful. 
As previously stated, each unit consists of four sections. The first section is a listening 
and speaking section (Let’s Watch). Learners watch a video that teaches them how to 
communicate effectively within each given scenario. For example, in the first unit at the 
restaurant, the video focuses on how to interact with the server, such as asking questions and 
placing an order. This section aims to improve upon Chinese ESL learners’ communicative 
competence.  
The second section (Let’s Read) focuses on reading and the cultural knowledge related to 
the theme of the unit such as: cuisines in different regions of the United States, how to choose a 
health insurance plan, and stores in the United States. This section provides useful information to 
new immigrants during their acculturation to the United States. The third section (Let’s Practice) 
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is a practical section. Within this, firstly, learners are assigned to read one pragmatic source or 
reading material such as a menu, a patient information form, and an advertisement. Secondly, 
learners are also assigned to undertake the relevant activity that is the theme of each unit. For 
example, in the first unit learners are assigned to dine in an American restaurant. After their 
visits, they are required to reflect upon their communications in these scenarios.  
The fourth section (Further Exploration) is an extension section. In this section, learners 
watch a video. It presents more up-to-date information on the topic of being in the United States. 
The i+1 principle is applied in this section. The i+1 is a concept developed by Stephen Krashen 
(Krashen, 1982). It surmises that learners acquire language by understanding language structure 
that is a little above their current level of competence. In this section, vocabularies, sentence 
structures, and speaking speed are a little above intermediate level. But the visual contexts of 
videos in this section assist learners to understand the meaning of vocabularies and sentences, 
and teachers could have students follow the audio of videos to practice their pronunciation and 
speaking speed. Thus, with the help of the videos, learners can understand the language material 
and increase their language competence.        
The primary reason I decided to focus on these three themes (restaurant, doctor’s office, 
and a store) is that they are common and authentic to our daily lives. We may overlook their 
importance, but it is easy to boost learners’ confidence using these scenarios. Accordingly, 
pictures in this project help to more directly convey the meaning of vocabulary terms, so learners 
can understand new words cognitively and pragmatically. Videos are helpful for learners to 
practice listening and speaking. Reading materials are useful for learners to gain more cultural 
information about the United States. Additionally, there are resources and answer keys at the 
back of the project.   
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Development of the Project 
The inspiration for developing this handbook derives from how I learned English in 
China, how I communicate in English, and what I have learned from the TESOL program at the 
University of San Francisco. 
I started to learn English when I was eleven years old in China. At that time, I was 
curious about this language and felt a sense of personal pride because I could speak a different 
language. I learned English for twelve years before being of working age. During all that time, 
English was a required subject. Even in university, my major was English teaching. If you were 
to ask me: “what was the most important factor in your ability to learn English?” I would have 
to say: “Memorization and recitation.”  We had few opportunities to improve our English 
communicative competence in China. After I graduated from university, I taught general English 
in college in which the only teaching objective was to improve the passing rate of the College 
English Test.   
When I first arrived in the United States, I felt confident about my English. One day, I 
went to an American restaurant and tried to order something to eat. I found I could not 
understand the majority of the menu. When a waitress attempted to recommend a dish, it was 
hard for me to follow her, so I said “Pardon?” The waitress seemed confused about what I had 
just said. I was sure I was speaking English correctly. So, I repeated: “Pardon me?” The waitress 
still seemed confused.  I had to randomly point to something on the menu to extricate myself 
from the conversation. After talking to native speaking friends, I realized people in the United 
States were more likely to say: “I’m sorry?” instead of “Pardon?” when they wanted someone to 
repeat what they had said. In spite of this, I remembered clearly that the correct answer that I had 
been taught for requesting others to repeat themselves was “Pardon” or “Pardon me?” That is to 
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say this was the correct answer in the College English Test. It was a very awkward moment, and 
I felt that what I had learned in China was useless. For other Chinese immigrants whose English-
speaking skills are very poor or nonexistent, their experiences can be much worse. For this 
reason, many Chinese immigrants dare not venture out of the Chinese community. They need to 
pay for others to fill out forms in English, they dare not go out of Chinatown, and even dare not 
call 911 if they are in danger. Language barriers have made their acculturation to the United 
States much more difficult.     
It was not until I studied in the TESOL program at the University of San Francisco that I 
came up with the idea of making a handbook for new Chinese immigrants. During my 
studies there, I learned about the development of the field of second language acquisition, along 
with different theories regarding the best ways to acquire a second language, and a variety of 
teaching strategies. I also considered insights from professors, classmates, and acquaintances 
who were new immigrants.  
Prior to August 2017, I was still hesitant to settle upon the topic of this project because I 
had several potential topics at that time. In August 2017, after I had collected information from 
research, studies, and books, I decided to make a handbook to help ESL teachers increase new 
Chinese immigrants’ communicative competence. At the same time, I also read selected ESL 
teaching material including English the American way: a fun ESL guide to English language and
culture in the U.S. and Celebrate the American way: a fun ESL guide to English language and
culture in the U.S. These ESL teaching materials helped me determine and arrange the four 
sections in each unit which increase Chinese ESL learners’ listening, speaking, reading, and 
writing abilities. In addition, Dr. Sedique Popal’s classes in “Teaching English to the speaker of 
other languages: theory and practice” at the University of San Francisco provided me with much 
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inspiration with regard to this project such as: using videos as teaching materials and assigning 
students to relevant experience activities. Later in early September, I visited some acquaintances 
who were new Chinese immigrants. I discovered the most urgent need for many new Chinese 
immigrants is cultural information about common life scenarios. Thus, I determined the three 
themes of my project: at a restaurant, at a doctor’s office, and at a store. From October to early 
December, it required a great deal of time and energy to write and edit this project. If I have 
more time in the future, I would like to expand this project to cover more topics needed by new 
Chinese immigrants, for example, how to hunt for a job in the United States, how to lease or 
purchase a property, where to travel in the United States and so on. I hope, therefore, that this 
handbook will help ESL learners in the United States, especially new Chinese immigrants, to 
learn English proficiently and make their acculturation process and balancing of Chinese and 
American cultures much easier. 
The Project 
The project in its entirety can be found in the appendix. 
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CHAPTER IV 
CONCLUSIONS AND RECOMMENDATIONS 
Conclusions 
Research shows new Chinese immigrants face various challenges once they move to the 
United States (Ching, Renes, McMurrow, Simpson, & Strange, 2017; Jiang, Green, Henley, & 
Masten, 2009; Lieber, Chin, Nihira, & Mink, 2001; Xie, Xia, & Zhou, 2004). Some of the most 
significant challenges are language barriers and cultural distance, and these challenges can 
influence the acculturation process of Chinese immigrants. Research has also demonstrated 
successful acculturation happens when individuals adapt to their new cultures environment and 
keep their original culture at the same time. According to Stephen Krashen’s affective filter 
hypothesis, this happens once learners are helped to lower their anxiety in language learning. 
However, ESL materials often focus on language proficiency rather than communicative 
competence, as a part of the acculturation process. Therefore, it can be difficult for many new 
Chinese immigrants to learn about U.S. culture.    
This field project aims to provide authentic scenarios in the U.S. for Chinese newcomers 
to lower their anxiety during acculturation, helping them to adapt to U.S. culture and improve 
their communicative competence by learning pragmatic cultural information. This handbook 
was designed to focus on providing resources to improve their vocabulary and communicative 
competence including listening, speaking, reading and writing skills. The author has thoroughly 
researched and designed this handbook to be helpful for new Chinese immigrants or Chinese 
people who are moving to the U.S. for developing real-life communication skills. It can increase 
their motivation to adapt to U.S. culture by lowering their anxiety of acculturation and 
minimizing language barriers. It can also improve their English proficiency by immersion in 
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real-life scenarios, which in turn brings about more convenience to their daily lives and helps 
them to feel more confident while learning English.  The author hopes this handbook can bring 
ESL teachers’ an awareness and understanding of the different needs of various of ESL learners.  
Meanwhile, the author calls for more attention on learners’ communicative competence in EFL 
education system in China.     
Recommendations 
My first recommendation for this handbook is the flexible use of videos in section 1. 
Teachers can play videos several times in the class to expose students to the syntax, lexical 
structures and useful forms in each scenario. This helps learners to become acquainted with the 
conversation in the authentic setting, which enhances their communicative competence in the 
long term. Based on the videos, teachers can also have students do role-play, which helps 
students to use what they have learned in some similar settings. 
Secondly, the author suggests teachers make good use of the reflection writing part in 
section 3. This handbook is designed to teach newcomers cultural information in English. Based 
on the theme of each unit, teachers can assign students tasks to experience and utilize what they 
have learned in classes. They can write down their experiences and feelings in this section. This 
activity helps students to turn knowledge from the book into practical knowledge of their own. 
Teachers can also reflect upon their outcomes by reading students’ writing, so that they can reach 
a conclusion about their teaching efficiency and make appropriate adjustments for future lessons. 
Lastly, to improve learners’ practical English skills efficiently, teachers can use this 
handbook with a variety of different teaching techniques, for example, total physical response, 
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communicative language teaching, task-based instruction etc. During teaching, teachers should 
pay attention to learners’ affective change in English learning. To help learners to adapt to 
culture and living skills in a new environment, the author wishes to create a learning 
environment with low anxiety and rich cultural information in English class based on this 
handbook, and it provides Chinese newcomers confidence and encouragement in their study, 
working and living in the United States. 
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Hi, there!  Thanks for choosing this book. When new Chinese immigrants first arrive in the 
United States, they face challenges related to both language barriers and acculturative stress. Lan-
guage barriers and acculturative stress mutually reinforce each other. Furthermore, they significantly 
inconvenience new Chinese immigrants in terms of living, working and studying. Incorporating cul-
tural information into English as a second language (ESL) teaching is thus important from a soci-
ocultural and intercultural perspective.  
Therefore, the underlying purposes of this handbook is to enhance English communicative 
competence and American cultural adaptation among new Chinese immigrants by immersing them 
in authentic, situational, and practical communication in the United States. The handbook takes the 
form of additional teaching material filled with opportunities for practicing language skills and learn-
ing American cultural information. All the materials in this handbook have been designed around the 
needs of new Chinese immigrants. The practical language-skill exercises will help new Chinese im-
migrants to improve their language skills, including listening, speaking, reading, and writing. The ma-
terials in this handbook will significantly help new Chinese new immigrants to adapt to American cul-
ture since they involve specific tasks related to relevant topics, such as visiting restaurants, doctors’ 
offices, and stores.  
The hope is that this project will equip teachers with more practical teaching materials for 
helping Chinese ESL students with their communicative competence and intercultural intelligence. 
When teaching with this handbook, teachers are recommended to play videos several times, make 
good use of the reflection writing, apply a variety of teaching techniques, and provide encourage-
ment to students: encourage them to speak English with no fear, to learn English from mistakes they 
have made, to explore their new environment with confidence. 
Good luck! 
     A letter to ESL Teachers 
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Unit 1 
At a restaurant 
 5 
Section 1 Let’s Watch 
Before watching 
Match the following words on the left with their meanings on the right. 
     (    ) vegetarian  A. a Mexican dish consisting of a flour tortilla and
filling of minced beef/beans and rice sometimes with vegetables.
     (    ) recommendation   B. a soft, smooth food dip made from crushed chick- 
                                                    peas, oil and lemon juice. 
     (    ) substitute  C. a person who does not eat meat.
     (    ) temporarily  D. to use something or someone instead of
another thing or person.
     (    ) patty  E. a suggestion or proposal.
     (    ) adventurous F. lasting for only a limited period of time.
     (    ) hummus G. a small flat cake of chopped food.
     (    ) burrito  H. willing to try new or difficult things.
 While watching 
    True or False. Look at the following sentences, put T for true and F for False according to the  
video. 
     (    )  A vegetarian restaurant is a restaurant that doesn’t serve meat, but they 
  can serve some animal products. 
     (    ) The real purpose for the three men in the restaurant is to eat a burger. 
     (    )  In English, if we want to be polite while asking questions, it’s a good idea to 
  begin questions with the word: could and use the magic word: please.  
     (    )  Words like can, could, should, may and does are modals. 
     (    ) “Can I have a soda?” is more polite than “Could I have a soda, please?” 
Unit 1 At a restaurant 
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 After watching 
Please make sentences with “could”, “would” and the magic word “please” based on the following 
situations. 
1. You are at a coffee shop, please order a cappuccino for your friend Jennifer politely.
    —————————————————————————————————–——————- 
2. You are talking to your friend, please ask your friend to get you a glass of water politely.
    —————————————————————————————————–—————— 
3. You are at the box office, please ask for 3 tickets to “Gone with the wind” politely.
     —————————————————————————————————–—————-- 
4. You are in your office, please ask your colleague to pass you a red file politely.
     ——————————————————————————————————————— 
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Section 2 Let’s Read 
A. Let’s look at the following traditional American foods and match them with their names.
A. hamburger B. clam chowder C. grilled steak D. stuffed turkey
E. corn on the cob    F. nachos G. roast beef H. apple pie
J. potato salad K. hot dog L. meatloaf M. hot wings
    (   )     (    ) 
    (    )     (    ) 
    (    )     (    ) 
    (    )     (    ) 
    (    )     (    )     (    )     (    ) 
Before Reading 
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B. Think of your favorite Chinese dish, write down its English name below.Please tell your part-
ner your experience of cooking Chinese dishes. 
    My favorite Chinese dish is _____________________________ . 
C. Before you read the article “Cooking in the United States”, please read the following 3 state-
ments. After your reading, please put a T in front of them if they are true and  put an F in front of 
them if they are false. 
(      ) 1.  Many restaurants and bars in the US serve hot wings or Nachos as a main food. 
(      ) 2. The Creole and Cajun cuisine in New Orleans is a wonderful mixture of Spanish and 
 Italian cooking spiced with African and West Indian flavors. 
(      ) 3. Almost any combination of ethnic food styles can be combined in California cooking. 
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Please read the following article and learn more about American food. Finish the exercises after 
reading. 
   General Introduction of American food 
   The U.S.A is a nation of immigrants. There is a blend 
of cuisines from many countries. Certain simple dishes 
like roast beef, fried chicken, grilled steak, stuffed turkey, 
meatloaf, baked potato, yams, corn on the cob, potato 
salad, apple pie, clam chowder, hamburgers, hotdogs 
and hot wings would normally be included on most lists 
of American cooking. Many restaurants and bars in the US serve hot wings or Nachos as snack 
food. Try them both, but order mild seasoning the first time unless you are accustomed to eating 
burning coals. 
The cuisine in different parts of the U.S.A developed independently. Each regional style of cook-
ing was influenced by the nationality of the colonists that settled in the area and by the types of in-
gredients locally available. Here are brief descriptions of some regional US cuisine: 
1. New England
The northeastern part of the USA, known as the New England
states, are renowned for their hearty dishes imported by British 
colonists and for their cold-water seafood harvested by the local 
fishing fleet. This is the land of Brunswick stew, Yankee pot roast 
and Boston baked beans. _____a_____. When visiting New 
England, especially the coastal cities like Boston or Providence, sample the seafood. 
Cooking in the United States 
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2. Southeastern States and Soul food
    The cuisine of the southeastern states is la-
beled "down home southern cooking". It is charac-
terized by farm-style cooking with plenty of deep 
fried foods, heavy sauces and sweet desserts. 
Elvis  Pressley loved southern cooking and it cer-
tainly reflected in his growing waistline. Deep-fried 
chicken is commonly known as southern-fried 
chicken. Chicken-fried steak is a deep-fried beef cutlet. Both are often served with a thick white 
sauce known as home-style gravy. Southerners love barbeque. Eastern barbeque most often 
means pork, especially pork ribs. Soul food is the Afro-American version of southern cooking. It in-
cludes the same dishes but prepared with the intensity and love of an African-American mother 
feeding her family.  
3. New Orleans and Creole, Cajun cuisine
    Although in the heart of the south, New Orleans has a 
distinctly European culture with its own unique cuisine. 
This city at the mouth of the great Mississippi River was 
greatly influenced by Spanish and French colonists and 
by the many African immigrants. The Creole and Cajun 
cuisine in New Orleans is a wonderful mixture of Spanish 
and French cooking spiced with African and West Indian 
flavors. Blackened fish or steaks are grilled with coatings of pepper and hot spices. 
___________b___________. 
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4. Southwestern States and Tex-Mex cooking
  The cuisine in the southwestern states has been greatly influenced by 
Native Americans and by early Spanish settlers especially via our Mexi-
can neighbors. Southwestern cuisine includes a great variety of dishes 
prepared with local ingredients and liberally sprinkled with Mexican 
spices.  
    Tex-Mex is a variant of southwestern cooking that is most popular in 
Texas and along the Mexican border. It includes barbeque and chili. 
These cowboy inspired dishes are so popular in the southwest and 
across the USA, that many places have annual chili festivals and barbeque cook offs with prizes for 
the best recipes. It is also the home of salsa, nachos, tacos and burritos. 
5. California and experimental cuisine
    California is blessed with a bountiful supply of fresh fruits, vegetables 
and sea foods in all seasons. It has a diverse ethnic population. Almost 
any combination of ethnic food styles can be combined in California cook-
ing. __________c__________. Fish can be lightly grilled in salsa and 
served with Chinese vegetables and Native American fry bread. This is al-
so the home of experimental cuisine. 
(Written by Mike Leco from www.usatourist.com, see Appendix.)
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A. True or False. Please read the following statements, put a T in front of them if they are true and
put an F in front of them if they are false according to the passages you read. 
     (    ) 1.  Many restaurants and bars in the US serve hot wings or Nachos as a main food. 
     (    ) 2. The Creole and Cajun cuisine in New Orleans is a wonderful mixture of Spanish and 
    Italian cooking spiced with African and West Indian flavors. 
     (    ) 3. Almost any combination of ethnic food styles can be combined in California cooking. 
     (    ) 4.  Southern cooking is characterized by farm-style cooking with plenty of deep fried foods, 
    heavy sauces and sweet desserts. 
     (    ) 5. Tex-Mex is a variant of southwestern cooking that is most popular in Texas and along 
 the Canadian border. 
B. Please put the following 3 sentences back to the most suitable position a, b or c.
1. Jambalaya and Gumbo are wonderfully flavored stews of meats, sausage and seafood.
2. Fresh green salads topped with avocados and citrus fruits may be served with Asian spiced
peanut sauce.
3. Be sure to try the New England Clam Chowder, which is now popular all states and the Maine
lobster, usually available in most fine restaurants.
a. (   )   b. (   )    c. (  ) 
After Reading 
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Section 3 Let’s Practice 
A. Read the following menu, and fill in the blanks with words from the menu given below.
  vegetarian sub    sample platter     ravioli     starters 
1. _____________ are something you eat before your main food, just like appetizers.
2. Jack likes a ____________ because he can try three starters on one plate.
3. Judy is a vegetarian, so I would recommend she should try a ____________.
4. If you are a fan of Chinese dumpling or wonton, you may also like ____________.
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B. After this unit, you may want to try different cuisines in the U.S.A. Please choose an American
Restaurant and have a meal there. You may want to write down the dining process and how
  you felt about this experience below. 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
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 After dining in restaurants in the U.S.A, are you confused about how to tip? Let’s watch another  
video. It will show you how to tip appropriately. After the video, choose the best answers for the fol-
lowing questions. 
1. Why does Peter trust the waiter?
A. Because the waiter is his brother. B. Because the waiter is honest.
C. Because of the social construct. D. Because Peter is the owner.
2. What problem does Peter come across after he gets the bill?
A. How to tip. B. How to go home.
C. How to drive. D. How to pay the bill.
3. What is TIP short for in old English?
A. To Increase Percentage. B. To Insure Promptitude.
C. To Insure Person. D. To Increase Printing.
4. In the U.S.A, how much percentage tipping is suggested for good service?
A. 10% B. 20% C. 30% D. 5%
5. If you are not happy with the service in the restaurant, what will you do?
A. Tip less than 20%. B. Fight the waiter.
C. Call the police. D. Not tip at all.
6. If a group of 10 people are dinning at a restaurant, which of the following will be charged
automatically on the bill?
A. Sales charge. B. Recycle charge. C. Garbage charge. D. Service charge.
Section 4 Further Exploration 
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Unit 2 
At the doctor’s office 
 17 
Section 1 Let’s Watch 
Before watching 
Look at the following sentences, there is one incorrectly spelled word in each sentence, please find 
it  and correct it.   
1. I have an apoinmen with my customer at 2 pm tomorrow. (   ) 
2. After the normal inquiery, the nurse measured his blood pressure. (  ) 
3. Is your mother on any meditation? (  ) 
4. A genotic sickness is related to family history. (   ) 
5. The pharmacy found the doctor’s drescription was changed. (  ) 
According to the video, please rearrange the following sentences into right order. 
1. After a couple of general questions, the nurse tells Binbing the doctor will be ready soon.
2. What’s the problem?
3. The doctor writes a prescription for Bingbing.
4. Your appointment is confirmed at 2 pm tomorrow with Doctor Donglin.
5. My name is Bingbing and I would like to schedule an appointment with Doctor Donglin.
6. Do you have a family history of this allergy?
7. What time would be the best for you?
8. Before the doctor comes in, the nurse takes temperature and blood pressure for Bingbing,
Correct order: (      )—(      )—(      )—(      )—(      )—(      )—(       )—(      )
While watching 
Unit 2 At the doctor’s office 
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After watching 
Please make sentences based on the following situations. 
1. You are calling Doctor Smith’s office and trying to make an appointment at 3 pm next Monday.
 —————————————————————————————————————————- 
2. Please tell the nurse you are not taking any medication.
 —————————————————————————————————————————- 
3. If you are having a flu, please describe your symptoms to your doctor.
 —————————————————————————————————————————- 
4. Please tell the nurse if you will feel itchy after taking Aspirin.
 —————————————————————————————————————————- 
5. Please arrange the follow-up appointment with the doctor’s office before you leave.
 —————————————————————————————————————————-  
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A. Let’s look at the following words you will use at the doctor’s, match them with the right
      pictures below. 
A. flu B. fever C. cough D. sore throat
E. allergy F. itching G. vomiting H. toothache
J. bruise K. sprain L. bleeding M. pain
    (   ) 
    (   ) 
    (   ) 
    (   ) 
    (   ) 
    (   ) 
    (   ) 
    (   ) 
    (   ) 
    (   ) 
    (   ) 
    (   ) 
Before Reading 
Section 3 Let’s Read 
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1. (  )   A. bottom
2. (  )   B. knee
3. (  )   C. elbow
4. (  )   D. chest
5. (  )   E. heel
6. (  )   F. forehead
7. (  )   G. waist
8. (  )   H. shoulder
9. (  )   I. toe
10. (   )    J. ankle
B. Please write out the right words for 1—10.
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C. Before you read the article “How to choose a health insurance plan in the market place”, please
read the following Multiple Choices. After you finish your reading, please choose the best answer for 
each of them. 
1. All marketplace plans cover a core set of essential health benefits, like _________________
prescription drugs and more.
A. check-ups B. having a baby C. emergency care D. all the above
2. Although all plans in the marketplace covers a core set of benefits, the amount you will pay
  will be ______________. 
A. the same B. different from plan to plan C. maybe the same D. I don’t know
3. If you pay more each month for your premium, those other costs will be _________.
A. lower B. higher C. the same D. different
4. If you are healthy and don’t go to the doctor very often, a plan with a _______________
will probably cost you the least.
A. high monthly premium B. medium monthly premium
C. low monthly premium D. different monthly premium
 22 
      Health Insurance is very important in the U.S.A. Please reading the following article and finish 
the exercises after reading. 
      Many people may get confused about how to pick a health insurance 
plan, and how to find a health insurance plan that fits their budget and 
meets their needs. A good health insurance plan protects you and your 
family at a price that is right for you. You can feel safe knowing that  most 
marketplace plans cover a core set of essential health benefits, like check
-ups, having a baby, emergency care, prescription drugs and more.
________a________ And don’t worry if you have a pre-existing condi-
tion. You will see the same plans at the same cost as everyone else. You 
can not be denied coverage. 
Here are a few things to think about before you look at health insurance plans: 
1. Health Insurance is a contract between you and your insurance company. You buy a plan and
the company agrees to pay part of your medical costs when you get sick or hurt. Although all
plans in the marketplace cover a core set of benefits, the amount you will pay will be different
from plan to plan.
2. In general, if your monthly premium pay-
ment is low, the cost of getting care or how 
much you will pay out of your own pocket 
for things like: prescriptions or hospital 
stays will be higher. And if you pay more 
each month for your premium, those costs 
will be lower.  _______b________. 
How to choose health insurance plan in the United States 
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3. If you are healthy and don’t go to the doctor very often, a plan with a low monthly premium will
probably cost you the least. But if you do need to go to the doctor a lot, or if you may need
expensive prescriptions, you should look at a plan that has a higher premium. The overall costs of 
getting care or how much you will pay for care out of your own pocket will be lower with a higher pre-
mium plan. ________c________. 
(Transcripted from www.HealthCare.gov) 
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A. Multiple choice. Please choose the best option for each of the sentences below according to the
passages you read. 
1. All marketplace plans cover a core set of essential health benefits, like _________________
prescription drugs and more.
A. check-ups B. having a baby C. emergency care D. all the above
2. Although all plans in the marketplace covers a core set of benefits, the amount you will pay
  will be ______________. 
A. the same B. different from plan to plan C. maybe the same D. I don’t know
3. If you pay more each month for your premium, those other costs will be _________.
A. lower B. higher C. the same D. different
4. If you are healthy and don’t go to the doctor very often, a plan with a _______________
will probably cost you the least.
A. high monthly premium B. medium monthly premium
C. low monthly premium D. different monthly premium
B. Please put the following 3 sentences back to the most suitable position a, b or c.
1. If you really need a lot of health care, spending a bit more on your monthly premiums will
actually save you money in the long term.
2. Most marketplace plans must also include free preventive care like shots and screening tests.
3. Finding a good health plan means balancing how much you pay for your premium each month
with how much healthcare you think you and your family are going to need during the year.
a. (   )   b. (   )    c. (  ) 
After Reading 
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A. Read the following form, please help Bingbing Chen fill in the form with options given below.
A. 10/28/1978 B. Mandarin or Cantonese    C. Bingbing
D. Bing123@123.com E. Chen F. 9999 Market Street
1. (   )  2. (  )   3. (  )   4. (  ) 5. (  ) 6. (   ) 
Section 4 Let’s Practice 
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B. Please share one of your experiences visiting the doctor’s. When was it? What reasons brought
you to the doctor’s? How did you feel about it? You may want to write it down below. 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
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 After visiting the doctor’s office, you may need to go the pharmacy to get medications the doctor 
prescribed. In this section we will watch a video and Steve will show us a tour of his pharmacy. 
Please finish the True or False exercise after this video. 
(      )  1. The pick-up counter is the place the pharmacist will take the prescription from you and get 
    some information. 
(      )   2. Delivery services have been in Steve’s pharmacy for long time. 
(      )   3. Pharmacists will separate baskets and fill for delivery, pick-up customers and  
 drive-thru customers. 
(     )   4. After classifying the prescription, a certified doctor will check the medication stock and  
the Insurance issue. 
(  )   5. At the counting station, a laser counter will verify whether it’s the right type and the  
correct number of medication. 
(      )   6. Pharmacists will not check the medication any more, but they will check the drug 
     interaction and patient’s drug allergy information. 
(      )   7. If the patient requests, the medication can be packed into small bags. 
(      )   8. When you pick up your new prescription, the pharmacist will not come out  and talk to 
 you about the medication to make sure everything is correct.  
Section 5 Further Exploration 
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Section 1 Let’s Watch 
Before Watching 
Match the following words on the left with their meanings on the right. 
 (    ) reasonable    A. color printing without shades and halftones.
 (     ) per-washed  B. clothes do not fit your body tightly.
 (     ) pre-shrunk    C. certainly, undoubtedly.
 (     ) loose-fitting  D. being washed before sale.
 (     ) definitely     E. have been to subjected to shrinking process to reduce
contraction.
 (     ) solid color   F. fair and sensible.
Choose the best answer for the following questions according to the video you watch. 
1. In Dialogue One, will the color of the shirt stay?
A. No, because it is cheap. B. Yes, because it is expensive.
C. No, because it is green. D. Yes, because it is pre-washed.
2. In Dialogue Two, what style of jeans does the customer prefer?
A. punk style B. loose-fitting style C. free style D. tight-fitting style
3. In Dialogue Two, what’s the waist size and length is the customer looking for?
A. 27” and 29” B. 29” and 31” C. 29” and 30” D. 31” and 29”
4. In Dialogue Three, why is the customer in luck according to the sales?
A. Because the shop is open. B. Because some ties are on sale.
C. Because some ties are free. D. Because the customer is rich.
While watching 
Unit 3 At stores 
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After watching 
Please make sentences based on the following situations. 
1. You are at the grocery store, please ask the price of bread politely.
    —————————————————————————————————————————— 
2. You are at the department store, please ask the sales person to get you a medium size dress
politely. 
    —————————————————————————————————————————— 
3. You are interested in a pair of shoes, please ask the sales person to allow you to try the shoes
on. 
     —————————————————————————————————————————— 
4. You are at the electronics store, please ask the sales person if the printer could be cheaper than
it’s full price. 
     —————————————————————————————————————————— 
5. You are at the housewares store, please tell the sales person that you wish to purchase a soft
pillow. 
     —————————————————————————————————————————— 
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A. Let’s look at the following words about clothes and shoes, please match them with the right
     pictures below. 
A. vest B. sneakers C. tights D. purse
E. tuxedo F. denim jacket G. cardigan H. boots
J. shorts K. blazer L. high heel M. hoodie
    (   )     (   )     (   )     (   ) 
    (   )     (   )     (   )     (   ) 
    (   )     (   )     (   )   (   ) 
Section 2 Let’s Read 
Before Watching 
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B. Have you ever been to the following shops? Please match these shops with the right
categories.
1. housewares (  )   2. hardware (   )  3. stationaries (  ) 4. groceries (   ) 
5. boutique (   )   6. cosmetics (   ) 7. electronics (   )  8. department store (  )   
C. Before you read the article “Stores in the United States”, please read the following 3 questions.
And find out their answers while you are reading the article. 
1. Where are Convenience Stores often found?
2. How long do the food items in Dollar Tree last?
3. What kind of things do sellers in Flea Market sell?
 A   B   C    D 
   E   F      G   H 
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Shopping is a common necessity. Are you familiar with the different types of stores in the U.S.A? 
Read the following passages and learn more about stores and their types in the U.S.A.    
1. Grocery stores, Supermarkets and convenience stores
    The most common places to acquire food materials 
are Grocery stores, Supermarkets, and Convenience 
stores. Grocery stores specialize in food and often 
have a limited selection of household goods. Super-
markets are very large stores that have more variety 
than the typical grocery store, while also supplying 
many more household products. Convenience stores 
are often found in bigger cities near areas where the population is dense, they are typically much 
smaller then the previous two stores with higher prices, but are usually close to home and are less 
crowded to shop in. Some convenience stores are open 24 hours, but not all. 
2. Specialty Stores
     Some stores only specialize in particular items. Electron-
ics stores like Best Buy is a perfect examples of a specialty 
store. They offer common electronic goods, such as phones, 
TV’s, and computers; Walgreens is and example of a Drug-
store/Pharmacies and these types of stores make over the 
counter medicines, first aid, and cosmetics easily available 
for purchase and most (but not all) offer photo services, such as developing film or getting a pass-
port or legal photo taken; Hardware stores are  another popular type of specialty store that sell 
Stores in the United States 
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tools, such as hammers, screw drivers, saws, paint brushes and also building supplies, such as lum-
ber/wood, pipes, windows. They commonly offer knife sharpening and key copy making. Nurseries/
garden centers give their customers options to decorate for their lawns and in their house by offering 
plants and gardening tools.  _________a__________. 
3. Superstores, Chain stores and Department stores
Superstores, Chain stores, or Department stores try to give a
wide variety of options for their costumers. One of the most famous 
example of the superstore is Wal-Mart. In Wal-Marts you can usual-
ly find everything mentioned at the previous stores: food, clothes, 
furniture, electronics, books and more. What they sacrifice in quality 
they make up for in quantity and variety. Target is a great common 
example of a Chain store that is also a superstore. 
________b________. Department stores are different from superstores in that they tend to have 
“nicer” products, but try to offer more options than a specialty store. Macy’s is an example of a de-
partment store, and they carry things such as clothes, kitchen equipment, furniture and electronics.   
4. Discount stores and Warehouse stores
The final category is discount stores and markets. Dis-
count stores are stores where you can purchase goods 
cheaper then what is commonly found elsewhere. The Dollar 
Tree is a good example and a place where you can get things 
for the kitchen, discounted food items, and toys. The food 
items are usually non-perishable. Costco is an example of a type of “warehouse store”. Their dis-
count selling strategy is to offer things in bulk and no other way. Most warehouse stores make the 
costumer purchase a membership. _________c________. There are what are called “Flea markets” 
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in the U.S. where the sellers are most often not professionals sellers and sell things that have been 
previously used. Often times you will need to bargain at the flea market to make sure you get a de-
cent price.   
(Written by Lawrence Allen Czelusta.)
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A. Please put the following 3 sentences back to the most suitable position a, b or c.
1. They sell a little bit of everything, but be warned: you cannot just buy one apple, you must
buy the whole box, otherwise no discount will be offered.
2. They offer similar variety as Wal-Mart, while maintaining a higher level of quality.
3. Boutiques are smaller stores that specialize in fashionable clothes and accessories, sometimes
boutiques have various decorations for the home as well.
a. (  )   b. (  )   c. (   ) 
B. True or False. Please reading the following statements, put T in front of them if they are true and
     put F if they are false according the passages you read. 
    (      ) 1. Convenience stores are often found in bigger cities near areas where the population 
    is dense. 
    (      ) 2. All drugstores offer photo services, such as developing film or getting a passport or legal 
    photo taken. 
    (      ) 3. Macy’s is an example of a department store, and they carry things such as clothes, 
    kitchen equipment, furniture and electronics.   
    (      ) 4. The food items in Dollar Tree are usually quick to expire. 
    (      ) 5. Sellers  in the Flea Market are often professionals and sell things that have been 
 previously used. 
While Reading 
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Section 3 Let’s practice 
A. Read the following advertisement and choose True or False for the following sentences.
     (    ) 1. The seller is selling a brand new bike. 
  (     ) 2. The bike is in excellent condition because the seller has not changed the bike at all. 
      (    ) 3. The asking price of the bike is $300. 
      (    ) 4. Both the front hub and the rear hub are aluminum. 
      (    ) 5. The bike rides like a dream because it is nice and slow. 
      (    ) 6. If you want to buy this bike, you should email the seller. 
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B. Please share one of your shopping experiences in the U.S.A. When was it? What did you
    purchase? Did you feel happy or upset about it? Why? You may want to write it down below. 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
  —————————————————————————————————————————- 
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Section 4 Further Exploration 
These days the way people shop has been changing: from physical stores to online, from cash to 
credit card. In this section we will watch a video and it will show us another new type of shopping:  
walk-out shopping with the Amazon go store. After this video, please choose the best options for 
the following questions. 
1. You have to enter the amazon go store with  __________.
A. your photo ID B. your credit card
C. your Amazon Go app in your phone D. nothing
2. Everything you pick up in amazon go store will be put into __________.
A. the cashier B. the shopping cart C. the  front desk D. the virtual cart
3. In the amazon go store, can you change your mind on items you pick up before you walk out of
the store.
A. Yes, because the virtual cart can be updated automatically.
B. No, because the virtual cart can not be undated automatically.
C. Yes, because cashiers can help you to put it back.
D. No, because there is no cashier in the store at all.
4. When you leave, ______________ will add up your virtual cart and charge your amazon
Account.
A. computer scanning B. Just Walk Out technology
C. cashiers D. customers themselves
5. In amazon go store, there are  ______________.
A. no lines but check out counters B. no check out counters but lines
C. lines and check out counters D. no lines and check out counters.
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Resources and Answer Keys 
Unit 1 At the Restaurant 
Section 2 Let’s Watch 
Video Link: Ordering at a Restaurant: https://www.youtube.com/watch?v=0Q3IvgfzeMM&t=7s 
Before Watching:  C E D F G H B A 
While Watching:  F F T F F 
After Watching:  1. Could she have a cup of cappuccino, please? 
2. May I have a glass of water, please?
3. Could I have 3 tickets for ”Gone with the wind”, please?
4. Would you pass me the red file, please?
Section 2 Let’s Read 
Before Reading: A. ( G )  ( E )  ( D )  ( J ) 
 ( L )  ( F )  ( C )  ( H ) 
 ( K )  (M)   ( A )  ( B ) 
After Reading: 
A. 1. (  F  )   2. (  F  )  3. (  T  )  4. (  T  )  5. (  F  )
B. a. (  3  )    b. (  1  )    c. (  2  )
Section 3 Let’s Practice 
A. 1. Starters   2. sample platter  3. vegetarian sub  4. ravioli
Section 4 Further Exploration 
Video Link: How to tip in the restaurant in the USA: https://vimeo.com/210824131 
1. C 2. A 3. B 4. B 5. A 6. D
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Unit 2 At the Doctor’s 
Section 1 Let’s Watch 
Video Link:  
English conversation: at the doctor's office:  https://www.youtube.com/watch?v=7e0k_vuauUY 
Before Watching 
1. apoinmen (appointment) 2. allerge (allergy) 3. inquiery (inquiry)
4. meditation (medication) 5. genotic (genetic)    6. drescription (prescription)
While Watching 
Correct order: 5—7—4—8—1—2—6—3 
Section 2 Let’s Read 
Before Reading:    A. ( K )  ( M )  ( H )  ( E ) 
  ( D )  ( L )  ( G )  ( C ) 
  ( J )   ( A )   ( F )  ( B ) 
B. 1.( F )  2. ( D )  3.( B )  4. ( I )  5. ( H )  6. ( G )  7. ( C )  8. ( A )  9. ( J )  10. ( E )
After Reading: 
A. 1. (  D  )    2.(  B  )    3. (  A  ) 4. (  C  )
B. a. (  2  )    b. (  3  )    c.(  1  )
Section 3 Let’s Practice 
A. 1. ( C ) 2. ( E )    3. ( A )    4. ( F )    5. ( D )    6. ( B )
Section 4 Further Exploration 
Video Link:  
Prescription Processing: https://www.youtube.com/watch?v=fjo2rNzAovo 
1.( F )     2. ( F )    3. ( T )    4. ( F )    5. ( T )    6. ( F )    7. ( T )    8. ( F ) 
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Unit 3 At the store 
Section 1 Let’s Watch 
Video Link:  
English conversation past 2: https://www.youtube.com/watch?v=hAIg1ZtQOug 
Before Watching:     ( F )  ( D )  ( E )  ( B )  ( C )  ( A ) 
While Watching:   1. ( D )    2. ( B )    3. ( C )    4. ( B ) 
After Watching:  
1. Would you please tell me the price of the bread?
2. Would you please give me the dress of medium size?
3. Excuse me, could I try on the pair of the shoes?
4. Excuse me, is this printer on sale?
5. I would like to take the soft pillow.
Section 2 Let’s Read 
Before Reading 
A. ( M )  ( G )  ( K )  ( L )
( B )  ( E )  ( A )  ( J )
( F )  ( D )  ( C )  ( H )
B. 1.( G )  2. ( D )  3.( F )  4. ( B )  5. ( H )  6. ( C )  7. ( A )  8. ( E )
After Reading 
A. a. (  3  ) b. (  2  ) c. (  1  )
B. 1. (  T  )    2. (  F  )    3. (  T  )    4. (  F  )    5. (  F  )
Section 3 Let’s Practice 
A. F F T F F F
Section 4 Further Exploration 
Video Link:  
Introducing Amazon Go and the world’s most advanced shopping technology 
https://www.youtube.com/watch?v=NrmMk1Myrxc 
1. ( C )  2. ( D )  3. ( A )  4. ( B )  5. ( C )
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